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ACE PROGRAM 

2019 CREATING AN ACE CULTURE 

After establishing a presence at Osaka Ohtani in our freshman year, the goal for 2019 was to 
encourage student participation at ACE and with ACE events. The goal for 2019 was to begin 
developing an ACE Culture. We sought to do this by providing quality opportunities to interact 
with ACE resources, staff and instructors. 

In fact, at the end of the previous year it was noted that:  

“We let students know about ACE; so, this year, we want to create an ACE culture by developing 
community of students and teachers.” 2018 

In 2019, we decided to go ahead with developing and supporting a language learning community, 
held together by the goal of capitalizing on the learning opportunities present in every 
interaction. 

Learning in Lessons 

INTRODUCTION OF FUNCTIONAL / THEMATIC UNITS 

Building on the success of our freshman year, we focussed our efforts on developing and 
delivering high quality language learning experiences for the students of Osaka Ohtani University. 
To do this, ACE Lessons were re-structured into thematic sections. A concurrent theme running 
through these lessons was supporting students’ abilities to form and express opinions and ideas. 
We maintained a class schedule of one unit per week, allowing students ample opportunity to 
participate. Subsequent classes built on what had been previously learned. This allowed 
students to feel a sense of progression and development. In addition, previously learned skills 
were recycled and implemented in later units, so students had the opportunity to practice and 
reinforce prior learning. 

Figure 1 2019 ACE Lesson schedule 
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Supporting this peer interaction, we also developed material to encourage students to use 
phrases common in daily communication. This was done by providing periodicals (newspapers 
and magazines), which touched on current events. A short summary of key news developments 
was also prominently displayed in the English Café to provide an overall understanding and 
foundation for conversation about important developments. Word of the Day posters were also 
prominently displayed around the ACE facility, and students were encouraged to use a new word 
each day in their interactions with each other and the instructor. Moreover, we developed our 
own ACE TV program that combined many of our initiatives including One Minute English, Word 
of the Day and Puzzle Challenge. It also spotlighted what was currently going on in the world 
and gave information about upcoming ACE events.  

 

More Learning Opportunities 

In addition to changes in the English Café, we also encouraged more student participation in our 
annual events, including open campuses, Halloween and Christmas events. During open 
campuses, we asked students to create videos that introduced aspects of ACE. These videos 
were accessible via a QR code and were presented in an Augmented Reality (AR) format for 
visitors. We also had students present during open campuses to interact with visitors. The 
novelty of AR presentations and the ability to talk to university students about their experiences 
at Osaka Ohtani was of great value to visitors who spent more time at ACE than in the previous 
year. In fact, that it was still difficult to attract visitors to ACE, those that did come not only 
stayed longer, but participated in more events offered by ACE including demonstration lessons 
and information sessions about English proficiency tests (TOEIC & Eiken). Moreover, university 
students were also able to practice One Minute English mini lessons with visitors. One Minute 
English is a compact conversation lesson that can be quickly used to practice and analyze English 
abilities.  Student volunteers were provided training and support to carry out what are basically 
informal proficiency tests and microteaching lessons. Students were given a worksheet (see 
figure) to guide them in identifying key areas to develop. Visitors enjoyed the opportunity to 
practice their English and Ohtani students welcomed the chance to practice what they have 
been learning in classes to guide and counsel students.  

 

Figure 3 Example of "Word of the Day" Figure 4 ACE TV title screen 
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INTRODUCTION OF ONLINE LESSONS 

In addition to the re-structuring of units, we also decided to provide online variations of ACE 
lessons. These lessons were designed as self-study units which students could go through at 
their own pace. This was to allow students who were unable to participate in face-to-face 
lessons due to conflicting schedules a chance to learn material different than the university’s 
course of study. Online lessons focussed more on listening and reading and responding via 
structured writing assignments rather than pronunciation and speaking done in the face-to-face 
lessons. Lessons were delivered via Moodle, making full use of the capabilities that the current 
installed version of Moodle allowed for, including auto-marking and registering lesson progress. 
In addition, the ACE instructor oversaw student work and provided formal feedback on 
assignments as well as informal commentary via chat and discussion modules. 

Learning by Doing 

In 2019, we also introduced activities that did not focus as much on learning English as it did on 
interacting with each other using English. In the English Café, conversations were aimed at 
having students interact with each other. It was incredible to see conversations occurring 
between students of different faculties and from different grades. Strong bonds were formed 
and school and even life advice were shared between juniors and seniors. We also started using 
board games to help with this interaction. Recently, board games have become popular as an 
alternative to the online interaction that has been dominating much of modern life. We looked 
at several popular board games and brought the English versions into the English Café for 
students to play with. The students really enjoyed these kinds of activities and appreciated the 
opportunity to use English in fun and creative ways. As a result, we saw a greater number of 
students coming to the English Café not only during lunch breaks, but also throughout the day.  

 

Figure 2 Students in the English Cafe 
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2020 RESPONDING TO CHALLENGES 

The 2020 academic year was severely impacted by the emergence of and Japan’s response to 
COVID-19. Specifically, restricted mobility and social distancing severely impacted how students 
learn and how educators deliver lessons. Responding quickly and effectively to balance the 
unique needs of the situation as well as the academic requirements of the school was and 
continues to be an ongoing challenge. As many educators eventually came to realize, it was 
important to address not only students’ academic needs, but their social and emotional well-
being as well. 

Logistically, students were unable to come to the campus to attend classes; so, Osaka Ohtani 
adopted online delivery of lessons, either on-demand (asynchronous) or live (synchronous using 
video conferencing platforms). In addition, the university committed themselves to fully using 
their recently developed LMS, tani-Wa, moving away from Moodle. 

Delivery 

The initial reaction by many was to “re-create” face to face lessons online. Unfortunately, as 
many educators realized, online learning possesses its own unique benefits and limitations. 
Fortunately, as in the previous year, ACE had already worked with delivering lessons online, ACE 
was better prepared to meet the unique demands of an online learning environment. 

ACE lessons were migrated from Moodle to tani-Wa, with units being delivered both 
synchronously and asynchronously. ACE lessons were scheduled so that students could 
participate via video conferencing or could do these lessons online at their own convenience, 
which could then be checked by an instructor. 

 

 

Figure 7 Screen shot of ACE Lessons migrated to Tani-Wa 
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For this year’s Halloween and Christmas Events, we had students participate as hosts, chatting 
with visitors and welcoming them to the events. Volunteer students helped to guide visitors and 
run activities, such as our Halloween Treasure Hunt. The ability to participate in such events, the 
chance to work together with university faculty and staff, and the opportunity to use English in 
a different setting encouraged students to be more active and to bond, causing some to express 
interest in making and informal English Club.  

2019 Summary 

The initiatives and changes of 2019 resulted in greater student participation and deeper 
involvement in ACE activities (see figure 10 below). Students developed relationships with each 
other, had ample opportunities to use and practice English, and became more invested in what 
ACE has to offer.  

We finished the year with the observation and determination that: 

“More and more students have become aware of ACE and what ACE offers. They have developed 
a strong community, helped each other with English and attracted others with similar interests 
and concerns to ACE. It is Important to continue developing this and provide quality material to 
students who visit the center.” – ACE 2019 Overview 

 

 

Figure 5 One Minute English  sheet Figure 6 2019 Halloween Event Treasure Hunt worksheet 
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being available in real time. Students in general enjoyed the event and requested similar events 
be held in the future. 

Zoom Fatigue 

Despite the success of ACE’s online lessons, there was one development that few people 
foresaw—what many now refer to as ZOOM fatigue. Zoom fatigue is a recent phenomenon 
where the hyper usage of online communication has resulted in people becoming tired, feeling 
worried and being restless or uneasy.  Though little is still known, there are several ideas why 
Zoom fatigued has been happening. 

Learning is primarily a social act and despite the visual interaction afforded by video 
conferencing, it still lacks the personal and social dimensions of face-to-face lessons. In a 
classroom, students are able to interpret visual cues (i.e., body language and facial expressions) 
to help them process meaning. Moreover, the investment of attention to what is occurring in 
the environment has an immediate and direct consequence or payoff. Online communication, 
with the current limitations of our technology, dramatically restrict visual cues by focussing 
solely on the speaker’s face. Additionally, lags in transmission result in delayed gratification of 
paying attention to what is being said. For some students, paying attention requires substantially 
more effort as they wrestle with the distractions abounding in their home environment. Other 
students “distrust” what is being said, finding it difficult to find pertinence or meaning in the 

Figure 8 2020 online Halloween event and poster 
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Lunch conversations were also open via video conferencing but as school schedules were only 
loosely being followed, participation was sporadic. Therefore, the instructor invited students to 
make appointments when students could video conference and talk about any topics they 
wanted to discuss or to get help with assignments and questions. In this way, if student had 
similar issues or wanted to talk about similar topics, they could be grouped in the same 
appointment. 

Open campuses were also moved online, using video blogs and updates to Facebook and 
Instagram. ACE contributed by creating its own promotion video showcasing the facility’s 
features. Perhaps because of its success with the previous year’s online lessons, or because 
teachers have come to view ACE as a good resource, several faculty members reached out to 
ACE for guidance on how to implement online classes effectively. 

Quality of Content 

One key concern when migrating courses online, was how to maintain lesson quality and 
integrity. More often than not, content and follow up questions would be uploaded without 
much attention to the quality of learning or engagement of the student. As a result, learning 
opportunities became little more than watching a video and answering questions. Lessons 
delivered via video conferencing platforms also suffered a degradation in quality, where 
students would listen to a lecture online, with little to no participation or engagement. 

One of the hallmarks of ACE Lessons is the focus on developing communicative ability. As such, 
the lack of participation and engagement was of particular concern. To combat this, instructors 
took advantage of the asynchronous nature of online learning by adding pre- and post- lesson 
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simultaneously, so students could easily be broken into conversation groups to discuss various 
aspects of topics and to share and compare idea. After the lesson, students were asked to bring 
together what they had learned and prepare it for use the following, connected lesson. Because 
lessons had already been organized into thematic units, this provided continuity to learning 
which supported student engagement.  

We decided to deliver our Halloween event online as well but chose to enhance the experience 
by incorporating student feedback. In the previous year, students requested more “entertaining” 
events, more opportunities to “play with English”. With that in mind, we designed the Halloween 
event around a murder mystery theme. Students were assigned character roles. These 
characters would be fleshed out during the event using question and answers. Eventually, 
students would be able to know enough about each other to suss out who had committed the 
crime of the evening. The patterned script established character profiles, and repetition of 
similar phrases allowed for increased practice for lower-level students, while higher level 
students had room to be creative by adding backstories to their character profiles. The event 
was held via a video conferencing platform where students could exchange partners virtually. In 
addition, students were given the opportunity to “vote” on who has the criminal, with results 
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being available in real time. Students in general enjoyed the event and requested similar events 
be held in the future. 

Zoom Fatigue 

Despite the success of ACE’s online lessons, there was one development that few people 
foresaw—what many now refer to as ZOOM fatigue. Zoom fatigue is a recent phenomenon 
where the hyper usage of online communication has resulted in people becoming tired, feeling 
worried and being restless or uneasy.  Though little is still known, there are several ideas why 
Zoom fatigued has been happening. 

Learning is primarily a social act and despite the visual interaction afforded by video 
conferencing, it still lacks the personal and social dimensions of face-to-face lessons. In a 
classroom, students are able to interpret visual cues (i.e., body language and facial expressions) 
to help them process meaning. Moreover, the investment of attention to what is occurring in 
the environment has an immediate and direct consequence or payoff. Online communication, 
with the current limitations of our technology, dramatically restrict visual cues by focussing 
solely on the speaker’s face. Additionally, lags in transmission result in delayed gratification of 
paying attention to what is being said. For some students, paying attention requires substantially 
more effort as they wrestle with the distractions abounding in their home environment. Other 
students “distrust” what is being said, finding it difficult to find pertinence or meaning in the 

Figure 8 2020 online Halloween event and poster 
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winter photos as well as a short, descriptive essay. Both events were successful with a number 
of students participating, and students from various departments visiting ACE for the first time.  

 

2021 AND BEYOND 

Coping with this historic situation has not been easy, but we are emerging from it. And we are 
doing so with a better understanding of ourselves as education professionals, and as individuals. 
Despite the challenges, ACE has managed to maintain its progress and after three years of steady 
growth, ACE is in a good position to continue expanding its reach. At the same time, it is vital we 
keep pace with the changing landscape of education, particularly in terms of electronic learning. 

Moving forward, revisiting ACE’s infrastructure particularly resources available and delivery of 
these resources is high on our agenda. Establishing a dedicated language lab should be high 
priority—creating a learning space that leverages current gen technology such as virtual learning 
and Web 2.0 resources to provide the best language learning experience for our students. Over 
the past several years, we have noticed that the students who regularly visit ACE are 
instrumental in creating a sense of community. Supporting these students’ interest is also 
important and we should take steps to encourage more active participation. In the past, student 
involvement has been limited to supporting roles at open campus events and special functions. 
However, allowing students to be more active, to allow them to pursue English activities that 
they are interested in is an opportunity not only for students to develop their English abilities, 
but also for ACE to develop as a legitimate resource center. We have already begun steps toward 
the formation of a dedicated English club which will be responsible for organizing and 
coordinating English functions at the university. In addition, there has been strong interest from 
students to participate in speech contests or to attend and even present at academic 
conferences. Unfortunately, the COVID-19 situation halted much of this last year, but with the 
support of ACE, these programs can be realized in the near future. Such initiatives supported by 

Figure 9 2020 Christmas and Winter Events
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activities that they are being asked to do. Interacting via online platforms is also more cognitively 
taxing as individuals must carefully consider what they type or say. They must understand what 
is being asked of them, develop their opinion, weigh the cost of what they are saying, and 
evaluate the accuracy of their response, each “task” done deliberately, creating a very unnatural 
context for communication. To put it another way, there is no backspace or delete in face-to-
face conversation. Combined with a disruption in daily schedules, with little routine or 
predictability, a pervasive fear and apprehension surrounding social interactions, and no definite 
end to the situation, it is not surprising that the result would be a mind space of unease and 
unrest. 

It is not uncommon for university students to feel overwhelmed, as they become solely 
responsible for managing their own time and prioritizing tasks. Unfortunately, with this new 
situation, many more students are unable to manage themselves effectively, resulting in 
assignment being late, poorly executed, or even abandoned. 

Opportunities for face-to-face interaction 

It became important to provide students with opportunities to re-adjust. The restricted opening 
of the university and the return of face-to-face classes was a welcome relief and helped alleviate 
some of the stress students were feeling. Fixed schedules also proved helpful to students’ task 
and project management.  

For ACE’s part, we looked for ways to provide more face-to-face interaction that allowed 
students to socialize and enjoy using English in a safe space. We re-opened both the English Café 
and the ACE Materials Room, with limited access and social distancing measures in effect. We 
also implemented several initiatives to facilitate student interaction. The first initiative was to 
develop and informal book club that asked students to meet once a week to discuss a chapter 
of a book. The response was overwhelming, as almost a dozen student participated over the 
course of six weeks. 

The second initiative was to go ahead with our annual Christmas event with some slight 
modifications. Students were invited to do a one-on-one interview to talk about their winter 
activities as well as their favorite Christmas songs. These interviews were recorded and 
combined into a one-hour video, which was subsequently uploaded to the university Stream 
account. Doing this allowed for participation from all students, faculty and staff at Osaka Ohtani 
University, who could watch and comment on the video. Creating the video was another fun 
activity for students to use their English to communicate their interests, and the sharing of the 
video was a way to introduce students to the world of digital creation and communication (e.g., 
YouTube, Discord, Twitch etc.). In all, 12 students participated, sharing their favorite Christmas 
songs. In addition to a small screening for students during lunch, the video was seen by 31 
individuals online over the winter break. Furthermore, we continued with our annual Winter 
Event. This year, we held a photojournalism contest inviting students to submit their favorite 
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ACE that are led by students, and directed toward students’ interests ensure that we remain 
effective and pertinent. 

 

Figure 10 Participation at various ACE events 2018-2020 
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2019年度の利用状況は 2018年度と比較すると、登録率及び課題達成率の増加が著しく、

課題実施数「0」すなわち課題をまったく行っていない学生の割合も大幅に減少している。
e-Learningプログラムに設定された課題達成度が成績評価の 10%になることが、英語授業
担当教員を通して、履修者に浸透してきたと言える。 
アカウント登録数及び利用率の向上を目的として、本センターでは様々な取り組みを行

ってきた。その一つに「e-Learning学内相談会」が挙げられる。これは e-Learning導入時
より継続して実施しており、特に 2019 年度は自習者に広く e-Learning を知ってもらうこ
とに焦点を当てて取り組んだ。掲示やホームページに掲載する案内には「e-Learning でど
んなことが学べるか？」や、「TOEIC®対策としての e-Learning 活用」など、自習者を意識
したものとし、また、学部・学年に関係なくどの学生でも参加できるよう、2018 年度より
実施回数を増やし、5 月と 7 月のそれぞれ 1 週間実施した。2019 年度の e-Learning 学内
相談会実施状況は表 13の通りである。 

 
 
 

 
 
 
 
夏休み期間には ACE プログラムと共同で Summer 

Activity を計画した。長期休み期間でも英語学習に取り組め
るものとして、e-Learning 学習は最適である。TOEIC®受験
を考えている、または受験する予定の学生に焦点を当て、
TOEIC®対策教材として e-Learning に取り組めるよう、
KICKOFFを活用した企画を行った（図 11）。 
このように、英語履修者や自習者に e-Learning の利用を

広く推奨し、その結果、真摯に取り組んだ学生を表彰する制
度を設けている。例年実施している「e-Learning表彰式」で
は全学部生を対象に、指定した期間の e-Learning学習成績
を集計し、優秀者に表彰を行っている。表彰の要件は 1）対
象期間内に 35時間以上を学習していること、2）e-Learning
の成績が良好なこと、としており、2019 年度には最優秀者
2 名と優秀者 1 名が選出された（表 14）。これまでと同様、表彰式は学長室で執り行われ、
受賞者には賞状を授与し、副賞を贈呈した（図 12）。 

図 11．2019 年度 
 Summer Activity フライヤー 

表 13．2019 年度 e-Learning 学内相談会実施状況（5 月・7 月） 

英語履修者 自習者
5/13～5/17 10名 1名
7/15～7/19 9名 1名

19名 2名

4-505（情報Ⅲ）
12:25～12:55

森本

参加者

合計

担当者場所日時
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1.3. アンケート調査 
 e-Learning の利用を促進するためには、実際に使用している学生の意見を聞くことが重
要である。本学の場合は表 12・表 15 の通り、共通教育英語履修者の e-Learning登録率が
90%を超えているので、この英語履修者を対象に e-Learningに関する利用意識を探ること
とした。加えて、学習を促す役割を担う教員側の意見・感想を聞くことも行った。2019 年
度は新しいプログラムとして Practical English Starter を導入し、英語 IA/IB の学生に配
信したので、その有効性や効果についての考察を行った。なお、2020 年度のアンケート調
査は現在（2021年 1 月末日）集計中である。 

表 16．2019 年度 e-Learning 表彰式の受賞 

学部・学科 学年 クラス 学習時間

最優秀賞
人間社会学部
人間社会学科

4回生 自習クラス 150時間45分

教育学部
教育学科

2回生 英語IIクラス 41時間33分※

教育学部
教育学科

1回生 英語Iクラス 41時間3分

人間社会学部
人間社会学科

1回生 英語Iクラス 36時間5分※

※　Summer Activity企画、参加者

優秀賞

図 13．2020 年度 
 Summer Activity フライヤー 

図 14．2020 年度 e-Learning 表彰式 
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設問1. e-Learningをどのぐらい利用していますか？

ほぼ毎日利用しています

よく利用しています

どちらともいえない

少し利用しています

全く利用していません

無回答

（）内は2018年度の数字

英語I 英語II
5％（4％）1％（1％）

24％（13％）

11％（12％）

60％（49％）

26％（29％）

54％（54％）

16％（26％）

1％（2％）

2％（7％）0％（1％）

1％（2％）
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設問2. どんな機器を使ってe-Learningを利用していますか？

大学のパソコン

自宅のパソコン

携帯・スマートフォン

タブレット

無回答
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設問3. 今利用しているe-Learningの難易度は適切ですか？ （）内は2018年度の数
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設問4. 今後、英語の授業がなくても引き続きe-Learningを利用したいと思っていますか？

とても利用したい

利用したい

どちらともいえない

そう思っていない

全く思っていない

無回答

0 20 40 60 80 100 120 140 160 180 200

（）内は2018年度の数 英語I 英語II

2（1）
2（1）

78（66）
72（66）

116（112）
119（107）

189（199）
150（165）

93（74）
52（50）

16（18）
13（21）



35 
 

2018
ACE e-Learning ACE

 

 
 
 

 

 

 

34 
 

 
 

  
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 

5. 

2018 5 19

 

 

設問5. 全く利用していない理由は何ですか？

（）内は2018年度の数字

英語I 英語II

時間がない

利用できる環境が整っていない

レベルが高すぎる

簡単すぎて意味がない

その他

53％（45％）

11％（10％） 15％（12％）

18％（19％）

8％（5％）

7％（22％）

17％（4％）

12％（21％）

46％（49％）

13％（15％）
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入試作問改革  

本学の入試形態においては、年間 5 回の英語の入試問題を作成している。 
 
１．2019年度 
従来は作問チームの裁量に委ねられていた大問Ⅰの語彙・文法・語法問題の出題範囲の統

一化を図るために「高等学校学習指導要領」で記載されている中から 10 項目にしぼり、出
題範囲をより明確にした。また、これまで大問Ⅳの長文問題に含まれていた整序問題（英作
文の力を確認するためのもの）を、本学のアドミッションポリシーを踏まえた日常会話の力
を確認できる問題に変更するため、大問Ⅳから独立させ大問Ⅴとした。 

 

 
 
 
 
また、2018 年度一般入試（後期）の「英語」に出題ミスが起きたことを受けて、「出題ミ

ス・採点ミス防止マニュアル」（2016 年度に英語教育センター設置準備室が制定）に、「（5）
報告」の内容を追加し、作問段階での校正作業をより慎重に行うことが入試問題作成委員会
企画会議で合意され、ACE 運営会議で報告された。 
 
２．2020年度 
 出題の選択肢数を増やすことを検討し、入試問題作成委員会企画会議でも提案してきた

大問Ⅰ 大問Ⅰ
語彙・文法・語法問題 語彙・文法・語法問題

大問Ⅱ
文脈と文法把握のクローズテスト

大問Ⅱ
大問Ⅲ 文脈と文法把握のクローズテスト

会話文（日常会話）
大問Ⅲ

大問Ⅳ 会話文（日常会話）
長文（読解問題と整序問題）

大問Ⅳ
長文（読解問題）

大問Ⅴ
整序問題（日常会話）

2018年度まで 2019年度以降

不定詞・関係代名詞・関係副詞・接続詞
・助動詞・前置詞・動詞の時制や相・仮定法
・句動詞（連語）・慣用表現

図 20．入試問題（英語）出題構成 
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広報活動 

英語教育センター（ACE）が本学における英語教育の拠点としての役割を全うするため
には、活動内容を適切に伝えるための広報活動が欠かせない。2019年度・2020 年度ともに、
フライヤー作成や掲示、ホームページ作成と更新、各種広報媒体への掲載、オープンキャン
パス活動など、多方面にわたる広報を行った。 

 
1．フライヤー作成・掲示  
1.1. 2019年度  
例年通り、ACE を紹介するフライヤーを作成し、

オリエンテーション期間に新入生、および在学生・教
職員に配布した（図 21、A４両面／表面カラー）。 
また、年間を通して、各種案内用のフライヤーも作

成した。一例をあげると、英検、TOEIC®学内試験、
Movie Night、Summer Activity、ハロウィンイベン
ト、クリスマスイベント、e-Learning 学内相談会、
e-Learning表彰式などである。これらは、本学ホー
ムページで案内するとともに、学内に掲示すること
で、学生への周知をはかった。 

 
 
1.2. 2020年度 

 

 
2019年度に引き続いて、ACE を紹介するフライヤー

（図 22、A４両面／表面カラー）を作成し、新入生と教
員、および関係部署に配布した。新型コロナウイルスの
感染拡大により、とくに前期の間は活発な宣伝はできな
かったが、後期を中心に、英検、TOEIC®学内試験、
Summer Activity、e-Learning表彰式などのフライヤー
を作成した。これらのフライヤーは、本学ホームページ
で案内するとともに、学内に掲示し、学生への周知をは
かった。

 
 

図 22．2020 年度フライヤー（表） 

図 21．2019 年度フライヤー（表）
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2．ホームページ・各種広報媒体への掲載 
2.1. 2019年度 
本学ホームページにおいて、「新着情報」「センター長メッセージ」「英語教育センターの

ご案内」「センター教員」「英語教育センターの役割」「利用案内」「e-Learning について」
「資格・検定試験について」「ACE REVIEW（年次レポート）」「Blog SPEAK EASY」の 10
コンテンツを運営し、英語情報の提供と ACE の宣伝に努めた。とくに「新着情報」では、
ACE プログラムやイベント、講座についての案内や報告を速やかに掲載し、学生の関心を
高めることを心がけた（図 23）。 

 

 

  
また、2018 年度から始めたアラオ教員

によるブログ “SPEAK EASY”において
は、2019年度は合計 7本の記事を公開し
（図 24）、英文の解説やイベントの報告な
どを行った。 
なお、紙媒体の広報としては、本学の

『大学案内』に ACEの特集を組み、
ACE の紹介、およびセンター長と利用
者のメッセージを掲載した（全２頁）。
そのほか、オープンキャンパス DMやリ
ーフレット、学生ハンドブックなどにお
いても ACEの広報に努めた。 

 

 

 

 

図 23．ホームページ 

図 24．キャンパスブログ（ホームページ） 
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2.2. 2020年度 
2019 年度に引き続き、ACE の案内と、英語学習への

意欲を高めるような情報を提供することを心がけた。前
期は、新型コロナウイルスの感染拡大のため、学生を大
学へ誘導するような広報は控えざるを得なかったが、後
期からは、「新着情報」の更新に努め、ACE プログラム
やイベント、講座についての案内や報告を掲載した。 

2020 年度のホームページ活動として特筆すべき点は、
新しい試みとして「EXTENSIVE READING」を立ち上
げたことである。本学が所蔵する多読用書籍の紹介と、
重要な英語表現を解説するという趣旨である（図 25）。
2020 年 10 月公開の第 1 号以来、順調に版を重ねてお
り、既に７号を公開済みである（2020年 2 月現在）。 

 

 
紙媒体の広報としては、本学の『大学案内』に ACE の特集を組み、ACEの紹介と、セン

ター長および利用者のメッセージを掲載した（全 1 頁）。そのほか、オープンキャンパス DM
やリーフレット、学生ハンドブックなどにおいても ACEの広報に努めた。 

 
3．オープンキャンパス 
3.1. 2019年度 
例年通り、相談ブースを志学館 1F に設置し、アラオ教員（ACE センター教員）による模

擬授業を志学館 5 階のセミナー室で実施した。同様に、スタンプラリーのスポットとして
志学館 5 階の English Café を提供した。また、OC 期間中は、本学学生に模擬授業とブー
ス活動のサポートを依頼した。 
本年度の新しい試みとしては、まず、英会話の小企画「ONE MINUTE ENGLISH」が挙

げられる。主に相談ブースで行う企画であり、第２回からは、講座「What’s ICT ? (AI 
ROBOT)」「英検・TOEIC のおすすめ」をくわえることで、多様なコンテンツを提供するこ
とができた。また、ブースとセミナー室においては、ACE のプロモーションビデオをプロ
ジェクターで投影し、ACE の雰囲気を具体的に伝えるようにした。 

2019 年度の参加者数と主な実施内容は表 30 のとおりである。大学の方針に従い学部・
学科・専攻の企画を優先する必要があるため、訪問者の確保には毎年苦慮するところである。
それにもかかわらず、今年度は合計 65 名が ACE を訪問した。これは、2018 年度の 52 名
を上回る数字である（ただし、2018 年度第 6 回 OC は中止）。企画を練り工夫した努力が実
りつつあるとみなしてもよいだろう。 

 

図 25．EXTENSIVE READING 
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表 30．2019 年度オープンキャンパス参加者数 

 
3.2. 2020 年度 
新型コロナウイルスの感染拡大により、本学の 2020 年度オープンキャンパスは規模を縮

小して開催した。そのため、ACE においても、模擬授業やブース相談は実施できなかった。
他方で、入試広報課と相談のうえ、各学科・専攻志望者が集う説明会の教室において、アラ
オ教員が作成した ACE のプロモーションビデオを流した。また、本学ホームページで行わ
れた WebOC にも参加し、アラオ教員が作成した動画を２本配信した（図 26）。 

図 26．WebOC 用のビデオ 

 
4．その他 

2019 年度は、在学生オリエンテーション・新入生オリエンテーション時にアラオ教員が
作成したプロモーションビデオを流し、ACE の説明を行った。また、2020年度は、新入生
のプレイスメントテスト後に、ACEプロモーションビデオを流し、説明を行った。 

 
 

9名 (10)
2名 (0)

21名 (11)
15名 (5)
 4名 (3)
14名 (6)
65名 (35)

＜志学館1F＞
相談ブース、ONE MINUTE ENGLISH、
AI ROBOT、英検・TOEICのおすすめ
＜志学館５F＞
模擬授業（セミナー室）
スタンプポイントの提供（English Café）

主な実施内容全訪問者数
（）内は保護者の数

第2回（7/20）
第1回（5/25）

合計
第6回（9/29）
第5回（8/25）
第4回（8/24）
第3回（7/21）
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